Molly McGravey

Laurence High School-School of the Performing and Fine Arts
70 N Parish Rd, Lawrence, MA 01843

9™ grade

Freshman English

To Kill A Mockingbird by Harper Lee and Civil Disobedience by Thoreau

Abstract: As part of the curriculum at the Performing and Fine Arts High School in
Lawrence, MA, all 9th graders are required to read To Kill A Mockingbird by Harper
Lee. To Kill A Mockingbird is a novel that explores sense of space and identity. When
paired with “Civil Disobedience”, students will compare and contrast the morals and
values discussed by Thoreau and those instilled in the main characters in TKAM. By
grouping To Kill A Mockingbird, Civil Disobedience and the student’s personal
experiences, | hope to stoke introspection, exercise empathy and nurture a greater
understanding of personal ethics and values. Upon completion of this unit, students
may become aware of issues affecting their community, and will have the tools to
enter a conversation about subjects about which they feel passionately.

Duration and objectives: January 5 - February 13

Essential Questions answered in this unit:

1) What influence do class and race have on decisions people make?

2) How does literature reflect and comment on history?

3) How can literature influence human behavior as it relates to stereotypes and
prejudice?

4) How can literature serve as a vehicle of change?

MA ELA Standards covered in unit:

RL2: Determine a theme or central idea of a text and analyze in detail its development
over the course of the text, including how it emerges and is shaped and refined by
specific details; provide an objective summary of the text.

RL3: Analyze how complex characters (e.g., those with multiple or conflicting
motivations) develop over the course of a text, interact with other characters, and
advance the plot or develop the theme.

RL5: Analyze how an author’s choices concerning how to structure a text, order events
within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such
effects as mystery, tension, or surprise.

RL6: Analyze a particular point of view or cultural experience reflected in a work of
literature from outside the United States, drawing on a wide reading of world literature.
RL7: Analyze the representation of a subject or a key scene in two different artistic
mediums, including what is emphasized or absent in each treatment (e.g., Auden’s
“Musée des Beaux Arts” and Breughel's Landscape with the Fall of Icarus).

RL9: Analyze how an author draws on and transforms source material in a specific work
(e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later
author draws on a play by Shakespeare).

W1: Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.

W3: Write narratives to develop real or imagined experiences or events using effective



technique, well-chosen details, and well-structured event sequences

Concepts:

Theme

Main Idea

Character Development
Plot Structure/Sequence
Point of View

Allusion

Argument

Narration: Reliable v. Unreliable
Racism

Theme

Point of View
Foreshadowing
Elements of Fiction
Setting

Symbolism

Tone

Suspense

Figurative Language
Tolerance

Morality

Equality

Skills:

RL&RI1:Cite strong and thorough textual evidence to support analysis of what the text
says explicitly as well as inferences drawn from the text.

RL&RI4:Determine the meaning of words and phrases as they are used in the text,
including figurative and connotative meanings; analyze the cumulative impact of specific
word choices on meaning and tone (e.g., how the language evokes a sense of time and
place; how it sets a formal or informal tone).

SL1: Initiate and participate effectively in a range of collaborative discussions (one-on-
one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and
issues, building on others’ ideas and expressing their own clearly and persuasively.
SL4:Present information, findings, and supporting evidence clearly, concisely, and
logically such that listeners can follow the line of reasoning and the organization,
development, substance, and style are appropriate to purpose, audience, and task.
SL5: Make strategic use of digital media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to enhance understanding of findings, reasoning,
and evidence and to add interest.

W4:Produce clear and coherent writing in which the development, organization, and
style are appropriate to task, purpose, and audience.

W5:Develop and strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on addressing what is most significant for a specific
purpose and audience

W6:Use technology, including the Internet, to produce, publish, and update individual or
shared writing products, taking advantage of technology’s capacity to link to other in
formation and to display information flexibly and dynamically.

W1la: Introduce precise claim(s), distinguish the claim(s) from alternate or opposing
claims, and create an organization that establishes clear relationships among claim(s),



counter claims, reasons, and evidence.

W1b:Develop claim(s) and counterclaims fairly, supplying evidence for each while
pointing out the strengths and limitations of both in a manner that anticipates the
audience’s knowledge level and concerns

Outline: Week and Chapters read
e Week of 1/5/15-ch. 1-5 & lesson1 & 2
Week of 1/12/15- ch. 6-12 & lesson 3
Week of 1/19/15- ch 13-17 & lesson 4
Week of 1/26/15- ch. 18-22
Week of 2/2/15- ch. 23-27 & Lesson 5
Week of 2/9/15- ch. 28-31 & tiered essay test

List of Materials:
e To Kill A Mockingbird by Harper Lee
“Civil Disobedience” by Henry David Thoreau
Student Journals
Whiteboard/ Mimeo projector
T Shirt outline on poster paper
1” frame worksheet
Copies of Atticus’s speech to the jury
Bread and Roses DVD (received from the Lawrence History Center in Lawrence
MA)

Grading System:
¢ Do now’s/1” square handouts- 10/100
Group activities/ class participation- 10/100
Class work (Found Poem/I Am From poem, etc.)- 20/100
Student journal entries- 30/100
Final essay (3 tiered)- 30/100

Lesson 1:

Dote: (TBD) before the fiurst chapter of TKAM, wihen Scowt v
mapping Mayomby and her family history.

Objectives (SWBAT- Studentsy will be able 1o):

e Upon completion of the Bread and Roses DVD, students will be able to
participate effectively in a teacher-led discussion about the history of their city,
and the current affects of the Bread and Roses Strike on themselves and their
community today.

e Also, in writing an “I Am From Poem”, students will write narratives developing

experiences or events using effective technique, well-chosen details, and well-
structured event sequences (dictated by teacher).

Lesson



Do now: create a small vusunal represendfotion of yowr
“Bloek)’, which shouwld take no- longer than tHuee minuntes.
Next, mark and X wiere sometiving happened that yow will
never forget: Then, allow studenty to- discunss their “Block’
and iy event i their person history (Uf tihey choose).
Woattiv Lawrence MUL and tie Bread and Roses Strike DVD
Ducunss: How hag yowr city’s hWistory and vuwolvement un the
Breadk and Rosesy strike affected yow ay o member of an
uwuvdlgront commumnity and an Americon?

Student divected “I Am From Poems” (Dowwn Draft- get ideas
down)

Howmework:

o Edit “I Am From Poew’’ and rewrite (Up Draft- fix
Helr poem up)

o Spend 1Sminutes asking a member abouwt your family
history and come to- class prepored to- shhare sometiving
new- abowt yowr fomily Huat yow didwt kinow
prestoumsly.

Assessment:

Formatwe—- Down Draft of Hheir “I Am From Poewd’

Lesson 2:
Date: (TBD) after studenty hove read Hwrough chapter 3 of TKAM
Objectines(SWBAT- Students wll be able to):

Begun to- explore the essenflal guestion “What influence do class

and race have on decisions people make?”

Participate effectively in a r collaborative discussions (one-on-one, in groups, and
teacher-led) with a partner on TKAM, Thoreau’s philosophies, building on others’
ideas and expressing their own clearly and persuasively.

Practice writing arguments to support claims in an analysis of a substantive

topic using valid reasoning and relevant and sufficient evidence from their own
lives.

Lesson

Do now: hand out a plece of paper reading, “One young
man of my acqguainfonce, who hasy uinherued some acres,



told me Hhat he Hought he showld live ay | did, of he haod
the means. | would not have any one adopt my mode of
ving on any account; for, beside that before he hay foirly
learned U | may have found owt anotiver for myself, | desire
that there be ay many different persons in He world as
possible; but | world have eaci one be very coreful to- fino
ouwt and pursne iy own way, and not his father's or his
mother’s or gy neighhor’s stead. The youtiv may buidd or
plant or sail, ondy et i not be hindered from doing Hrat
whichh he telly me he wowld Uke to- do”’ --Walden,
“Economy’

Then~

Hove students write onw the back of the paper wihat thiey
tHhink Thoreaw meany v this excerpt from Walden. What s
Thoreaw soying about the habifs/tendencies/ belongingsy
possed. down from one genevation to- the wnext, and the
pressure thot puty on the receiving generotfiov
Think~-Pair-Shaere: Teacher showld discunss My Coavoline’s
treatment of covporal punishument and, views on education,
Ewell’s value of education, and tie wisdom Attiens disihes to-
Scout daily. When students share, they should use the ABC
methods of discwssion (I agree withv..l wl buildd wupon...l
challenge...).

Prepare to- wrdte: ldentify sometiving yow cuvrently oo simply
beconse that i Hhe woy [yowr parent, your famuly, yowr
friendys] do- Uf, or becanse “Hrat'y Hhe way sy always been
done,” but wirich, glven the complete freedom to- choose, yow
wowld do- eilthher differently or not at all. Briefly describe
iy condition/sutuation; wlentify the reasonsy why yow
wowld prefer fo- change the way yow do- s, wdentify wiat
yow wowdd gain or lose by choosing to- follow yowr own
unclinations un Hily matter. (Thisy paat of the assignment s a
Huinking actvity.)

Jowrnal - Write a journal entry (one page minimumn) wiriciv



nclndes o very brief description of the activity/ cnstom yow
hove chosen but devotes e bulio of tie discussion to- the
guestions. Wiy do- yow Hink most of ws, most often, “follow-
along’? What internal tensions are created by “following tive
crowdl’? By choosing not to- follow the crowd? What are the
proy and cony of funding your own way v Life?

Assessment:

Stwdenty wll hand b Helr writing jowrnal to- be read once
a week: Stwdents wil be graded on an A, B, F rubric
Azabove and beyond, Bzamgpwered Hie prompt v a
thouglhtful and Thoreaw way (one page minimum, meets all
ports of the prompt withv evidence from their lives and the
text as support, F= does not fUl a page, does not anmswer tHhe
guestion, does not provide evidence).

Lesson 3:
Dote: Doy after Lesson 2
Objectinves(SWBAT- Students wll be able to):

Contunne to- explore the essenfial guestions “What influence do

class and race have on decisions people make?”

Analyze the representation of “identity” in two different literary mediums(essay
and fiction) and be able to explore what is emphasized in each treatment.

Lesson:

Do- now: Define, v your own words, wirat “udentity’” means.
One student stands as a class seripe at tive boourd and writes
ldentity. Stndents thenw volunteer their undividual
definition of what dentity means, wirich are recorded by
the seribe onto- the board (Uf wsing mumeo, student types



ln groups of four, students evaluote the different answery
ond come e withv one collective definition of “ldentity’.
Groups will share their defunition and exploin how- tirey
syntresized Hie broad Ldea of Ldentity nto- Heir streaum—
lned version. Every grow’s definition will be writfen on a
plece of poster boavd and huung v Hhe class.

Stwdents take owt Heir jowrnal, and are handed a ymall
shp of paper that reads two- quotes: A) “If a man does not
keep pace withv iy companions U Wy perhvaps becanse he
hears a different dvrvwmmer”  from Walden by Thoreaw ano
B) “"Yow never really wnderstand o persone untll yow
consider tivingy from iy point of views.. Unfil yow climb
unto iy sk and walk arownd Un U guotes from Attiens
Finchv tinv TKAM. In their notes books students are divected to-
free write abowt tiese quotes and explore the essential
message of each and how eaci guote connects to- e theme
of ldentity.
Think-pair-sihare tiven carousel activity followed by
Jowrnal entry

Assessment:

Exit slip- One lnciv Frame Activity : studenty reread Hreir
Jowrnal entry and select one origuinal lea or sentence they
haae generoted dring todays free wrue thot they are prowd
of- On their “one ncv template’’ (a plece of paper filled
withv eight one e sguares), studentsy wll recorol Hroat
orignal sentence or ldea, wirich will be collected every two-
weeks:

I addition, Studenty will hand v Hheir writing journal to-
be read once a week: Studenty wll be graded on an A, B, F
rubric. A=above and beyond, B=arswered the prompt un a
thowghtful and Thoreaw way (one page minimum, meets all
parts of the prompt witiv evidence from Hielr lives and tire
text as support, F= does not fUl a page, doesy not avusmwer tire
guestion, does not provide evloence).



Lesson 4
Date: TBD students must be midway throughh the novel
Objectives(SWBAT- Students will be able to):

o Use tewt based evidence fo- explore the following guestions
pertoining to- Thoreaws Civl Duobedience: Questions from
Cwil Dusobedience

o What would be Thoreaws perfect government? [n your
views UF i possibple? Explain

o What does Thoreaw mean wien he says, “Government
W at best an expedient’’?

o What problemy doey Thoreaw have withv a government
of majority rude?

o What doey Thoreaw say about people who have “an
unhealtivy respect for tive law’?

o What does Thoreaw say we showld do about wnjust
laws?

o What does Thoreaw say thre government will do- to- yow
U yow dow’t obey U2  How does he suggest yow “reply”
to- the government?

o What doey Thoreaw say about the relationsivip of the
ndividual to- e State?

o What do yow see ay some positives and negatives of
wiat Thoreaw was writing about?

o Use theiwr amswery to- Hhese guestions un order to- create oo T -
st designe that adduresses Hie main theme(s) and/or Ldea(s)
from tie text

Lessown

o Do now: Stwdenty read a wmall backgrownd on ol
disohedience and are asked to- Lst other examplesy of people
wio- or acty tivat embody cirl disobhedience.

e Divide Civil Dusobedience intfo- thwee partsc Ausign small
groupsy one poat to- read, highlight; annotate and recovd



notes, wiich they will report to- the class: Studenty are also-
provided a vocabulary guide to-Hhe essay.
examples i hWistory wiere U lhay been wsed successflly.
Thew Studentsy will tiven work ow tiheir own or withv o
portner to- design o tshirt that adoresses e main tHheme(s)
and/ov Ldea(s) from tHre tet: They will present their t+=shvinty
to- the classy and exploin Heir design and slogan and Hren
their =ity will be posted around tive classroom for
stuwdenty reflection during thhe TKAM unit:

Homework: In yowr Jowrnal, write about wihicie character
embodiey Thorealy lea of civil disohedience and wiry

Assessment:

Growp/ porticipation grode on Thoreaw T-srint activity.

In addition, Studenty will hand un Hheir writing journal to-
be read once a week: Studenty wll be graded on an A, B, F
rubric. A=above and beyond, B=arnswered the prompt un a
thowghtful and Thoreaw way (one page minimum, meets all
porty of the prompt witiv evidence from their Livey and the
text as support, F= doesy not fUl a page, does not avsmwer tire

Lesson S:
Date: TBD Studenty must howve read Hwough chapter 25 of TKAM
Objectives (SWBAT- Studenty wll be able to):

Begin exercising their ability to introduce a precise claim, that is “ can art be and
act of civil disobedience”, distinguish the claim from opposing claims, and
support their claim with reasons and evidence from life or the text.

Lesson

Do now: what i el disopedience? Can ot be an act of
cvil diusobedience? Choose yowr stance, and write one
povagropiv arguing either for or against art being a meany of



Think-Pair-Share: v pairs, studentsy discnss their ovswers
oo He reasons tivey wsed as support: Student then shore
each otier’s pounty withv the rest of the class: After everyone
has shared, there will be time for students to- address one
anotier’s responses using the ABC Metivodl of discussion.
Creote Art- Found poem activity: eaci student s assigned
one of tHe tHwee original sectiony of Cial disobedience as
well as  Aftlens’ speeci to- the jury. Using these two texts
stundenty will generote Heir own work of art , a found poem
wspired by the Heme of civil disobedience wusing botiv of
these texts{ Down Draft).

Student Poetry Reading: Students wio feel comfortable may
get wp and read their found poem U front of the class.

Homework.:

Students work on Up Draft of their Found Potm
Students copy down Hhe following guote n their student
writing jowrnal before tivey leanve class: “It'y wiren yow kinow-
yowre licked before yow hegun but yow begun anyway and
yow see U thwoughh no- matter wiat: Yow rarely win, but
sometimes yow do”? Students respond to- Hhis quote in Hheir
notehook and ask themselves, would Thoreaw agree witiv
Attlens? Do tey agree witiv AHtlews? Most umportantly,
studenty must address wivy.

Assessment:

Doww Draft of Found Poem
Student wrihing journal entry.
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To Kill A MocKkingbird

Final Essay

Choose one of the following prompts based on the level of challenge and your
understanding of the novel. You will be able to use your books and your content notes
to assist you in writing this essay. This will be structured as a five-paragraph essay.

A.

B.

Advanced (25 points)

How does the author develop theme in To Kill a Mockingbird?

Intermediate (21 points)

How does the title of the novel symbolize the work as a whole?

Basic (18 points)

Choose one of your extended responses from your content notes and develop it

into a well-written essay

Informative/
Explanatory
Gr. 9-10

Advanced (4)

Proficient (3)

Needs Improvement (2)

Re-Do

Organization
and
Development

Introduces a topic with a skillful thesis

Uses appropriate transitions to link the
major sections of the text

Provides a conduding statement that
skillfully sums up the previous writing.

Theidea is skillfully developed and moved
along from the beginningto the end.
There is a natural progression.

Introduces a topic with a thesis

Uses some transitionsto link the major
sections of the text, not always
appropriate

Provides a concluding statement or
section thatit follows from.

The idea is developed and moved along
from the beginning to the end.

Introduces a topic,

Inconsistent use of transitions to link
the major sections of the text

Provides a conclusion, butitis
disconnected from the information or
explanation presented.

The idea is inconsistently developed
and moved along from the beginning to
the end.

Fails to adequatelv introduce the
topic

Inadequate use of transitions to link
the major sections of the text,

Does notprovide a conclusion that
is connected to the information or

explanation presented.

The idea isnot developed

Content
The content is supported with thoughtfil Some analvsis and inference, mixed Inconsistent analvsis, heavy reliance on | No analvsis, heavy use of plot
analysis and inference. with plot summary. restatement of plot SUMMAry.
The questionis skillfullv and analvticallv | The questionedis adequatelv answered. | The questionis not clearlv answered. The question is not answered.
answered

Support Develops the topic with relevant evidence | Develops the topic with relevant Evidence fromtextisused butisnot Fails to use relevant evidence and
thatis used properly, analvzed, and evidence thatis used properly, alwavs relevant; analvsis and analyze and connectit to the overall
skillfully connected to the overall theme of | analyzed, and connected to the overall | connection to the overall theme is theme.
the writing, theme of the writing. inconsistent.

Mechanics The writing demonstrates command of the | The writing demonstrates command of | The writing demonstrates limited The writing fails to demonstrate

conventions of standard English grammar,
usage, capitalization, punctuation and
spelling throughout the paper.

Sentence structureis varied and skillfully
chosen.

the conventions of standard English
grammar, usage, capitalization,
punctuation and spelling, but with some
minor mistakes,_

Sentence structureis varied.

command of the conventions of
standard English grammar and usage.

Sentence structureis inconsistent.

command of the conventions of
standard English grammarand
usage.

Fails to use proper sentence
structure.

Knowledge of
Language
and Style

The writing eloquently maintains a formal
stvle and objective tonein relationto
informative explanatory writing.

The writing maintains a formal stvle
and objective tone in relation to
informative explanatory writing.

The writing inconsistentlv uses formal
stvle and objective tonein relation to
informative explanatory writing.

The writing lacks formal stvle and
objective tone in relation to
informative ‘explanatory writing.

Comments:




“The guestion b not what we look at but what we see or "The
one Hung that doesn/t abide by majority rude sy o personts
congelence. - spoken by Attlens Funcie



